Western Oregon University

Digital Commons@WOU
Graduate Theses, Action Research Projects, and
Professional Projects

Graduate Studies and Research

6-11-2022

Using Culturally Responsive Pedagogy, Universal Design for
Learning, and Alternative Teaching Practices to Engage Learners:
An Action Research Project
Jeneveve Winchell
Western Oregon University

Follow this and additional works at: https://digitalcommons.wou.edu/theses
Part of the Education Commons

Recommended Citation
Winchell, J. (2022). Using Culturally Responsive Pedagogy, Universal Design for Learning, and Alternative
Teaching Practices to Engage Learners: An Action Research Project (master's thesis). Western Oregon
University, Monmouth, Oregon. Retrieved from https://digitalcommons.wou.edu/theses/188

This Action Research is brought to you for free and open access by the Graduate Studies and Research at Digital
Commons@WOU. It has been accepted for inclusion in Graduate Theses, Action Research Projects, and
Professional Projects by an authorized administrator of Digital Commons@WOU. For more information, please
contact digitalcommons@wou.edu, kundas@mail.wou.edu, bakersc@mail.wou.edu.

Using Culturally Responsive Pedagogy, Universal Design for Learning, and
Alternative Teaching Practices to Engage Learners: An Action Research Project

Jeneveve Winchell
A Thesis for Western Oregon University
In partial fulfillment of the requirements for the degree of:
Masters of Arts in Teaching, Social Studies
June 2022

2
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

3
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

Abstract
Engagement and equity are areas of significant educational research. The use of culturally
responsive pedagogy, universal design for learning, and alternative teaching practices have
shown promise for enhancing equity and engagement in secondary schools. This action research
project examined the use of these practices to improve the abilities of one teacher. The findings
suggest some improvement in student engagement through culturally responsive pedagogy,
universal design for learning, and alternative teaching practices.
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Chapter 1
Philosophy of Education
When I reflect on why my heart settled on teaching so many years ago, I always return to
two core reasons. The first is that I want to have a positive and meaningful impact on young
people. The second reason is that I want to inspire a love of learning like the one that has
traveled with me long after my K-12 years. However, these lofty goals are not enough to
comprise an educational philosophy. Wandering into a classroom with only these vague
aspirations would be a disaster for all involved. Therefore, it is necessary for me to develop a
stronger, philosophical foundation that will hopefully uphold my idealistic goals. I have
constructed a philosophy composed of four essential pillars – knowledge, collaboration, equity,
and compassion. These pillars serve as a guide to my goal of becoming a better teacher through
study, research, and reflection.
I begin with the pillar of knowledge; however, it is important to note that this choice is
not reflective of any implicit ranking of value or import. I am using the metaphor of pillars for a
reason – as with the construction of an edifice, my pillars bear equal weight and responsibility,
and all four are needed to maintain this philosophy.
I suspect that many ruminations on education include some reference to knowledge.
Many would probably argue that collecting knowledge is the heart of education. I do not agree
with that, and my conception of knowledge is far from rote memorization and reciting facts.
Comprehension of subject area content is undoubtably valuable; however, if facts and formulas
were the only ingredients of an effective teacher, it seems that one could set a textbook at the
front of the classroom and be done with it.
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For this reason, I use knowledge to refer to my responsibility as a Social Studies educator
to know the history of education in the US, the laws and professional standards that will guide
my career, and the subject material that still ripples with controversy in our society today.
Furthermore, this stalwart beacon of knowledge also stands as a reminder of my duty to remain
educated about new pedagogical research and strategies as well as a responsibility to continue
learning from my peers in PLCs and conferences, my students in the classroom, and professional
journals and other resources.
It is important that we understand our history so we can accurately conceptualize our
present. Though it now feels like an essential right, free public education was not the norm in
colonial or the early post-Revolution United States. Only the wealthiest families could afford to
send their sons to private grammar schools to learn Latin, science, math, and philosophy.
Thomas Jefferson, believing that the survival of democracy depended on education for all,
proposed free, public education in a Virginia state bill in 1817, writing, “For establishing schools
at which the children of all the citizens of this Commonwealth may receive a primary grade of
education at the common expense” (“Founders online,” n.d.). However, that idea was too radical
for his time and it wasn’t until the 1830’s-1840’s that the idea of “Common Schools” promoted
by Horace Mann began to take hold (“The common school,” 2000).
After the Civil War, newly freed Black Americans of all ages took every opportunity to
get an education. This was because many formerly enslaved people, who had been forbidden
from learning and punished severely for any attempts to educate themselves, saw the incredible
power of having an education (“The common school,” 2000). However, not all viewed schools
so positively. Across the United States, Indigenous children were stolen or misled into attending
“residential schools.” Residential schools were federally funded, typically Christian, boarding
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schools where Indigenous children were stripped of their culture and traditions, native language,
and bodily autonomy in a horrifying attempt to assimilate them into western, Protestant culture.
The last residential school in the U.S. wasn’t closed until the middle of the 20th century
(Blakemore, 2021; “The common school,” 2000). These children suffered from abuse and
disease. These schools hosted their own cemeteries and students were often forced to help bury
their peers. Some children chose to end their lives rather than continue living at the schools
(Blakemore, 2021).
In the early 20th century, progressive reformers advocated for drastic changes to
education. Many such progressive policies were implemented in Gary, Indiana and encapsulated
in the superintendent’s goal to “make every working man a scholar, and every scholar a working
man” (“As American as public school,” 2000). However, progressive reforms didn’t last for long
and were replaced by IQ tests and different tracks for various students. In the 1950s and 60s, in
addition to the struggle for school desegregation in the South, Mexican American students fought
prejudices in the form of these unfair IQ tests and tracking (“As American as public school,”
2000; “A struggle for educational equality,” 2000).
These insights into the history of education are far from arbitrary. Understanding the
development of our country’s educational system grants us crucial information about how we
treated students in the past and how we can continue to improve. When we understand that
Brown vs Board of Education outlawed segregation in 1954, yet we can see that many schools
still suffer from segregation, it allows us to look deeper into the systemic factors at play.
Understanding history provides us opportunities to question our norms and fight against
injustices.
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The next key element to my philosophy is collaboration. As a teacher it is crucial that I
collaborate with the school administration, the school board, fellow teachers, parents, and most
importantly, the students. While I may not agree with every school board or administration
policy, it is important to remember that those entities also want the best for the students. We may
disagree with how to achieve the goal of providing quality education, but if both sides can hold
on to that shared goal, empathy and compromise are so much easier to reach. And though I think
more decision-making power should be in the hands of those who work with the students daily, I
can respect the oversight and transparency that a school board provides.
Working in partnership with other teachers can provide a fantastic well of knowledge and
resources. Such a partnership might be required, recommended, or voluntary depending on the
school. Collaborating with colleagues can even improve assessment quality and teacher efficacy,
as seen in the use of Professional Learning Communities (PLCs). Though the concept of the PLC
means different things to different people, the original definition called educators to form datadriven groups dedicated to making learning accessible for all. These groups “judge their
effectiveness on the basis of results” (DuFour, 2004) and openly discuss their methods:
Collaborative conversations call on team members to make public what has traditionally
been private—goals, strategies, materials, pacing, questions, concerns, and results. These
discussions give every teacher someone to turn to and talk to, and they are explicitly
structured to improve the classroom practice of teachers—individually and collectively.
(DuFour, 2004)
When used consistently and correctly, these PLCs can make big improvements in student
achievement. Consistency requires that PLCs meet on a regular and frequent schedule. It is my
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belief that for a PLC to function “correctly” it should set goals and use shared data to measure
and analyze the efficacy of strategies used to achieve the shared goals.
But the collaboration shouldn’t stop at the walls of the school. Parents and guardians are
also essential collaborators, yet “the dominant discourse, which portrays parents as inadequate,
does not capture the voices of parents” (Myende & Nhlumayo, 2020). Parents and guardians
have vital insights about their student(s) that teachers can leverage to teach more effectively.
These stakeholders may also provide important feedback and be resources for cultural capital
that can be adopted to make the classroom more inclusive (Yosso, 2005). Educational
researchers from England determined that parent-teacher conferences “should be held more often
and made less formal. This would foster trusting relationships and reduce the amount of
“cautious” talk, thus allowing parents and teachers to focus on educational matters” (Bilton et al.,
2017). “Cautious” talk refers to an atmosphere of uncertainty that can lead parents and educators
to be careful in their conversations, afraid to accidentally cause conflict. A relevant metaphor for
such interactions would be the idea that participants are walking on eggshells.
By far the most important partnerships, though, are those between teacher and student.
Repeatedly, research shows that collaborating with students positively impacts learning.
Educational psychologist Jeanne Ormrod (2020) writes, “Children often acquire better strategies
when they collaborate with adults on complex tasks.” Additionally, students are more motivated
and interested in their classes when they are given opportunities to make choices about their
work and assignments (Ormrod, 2020, p. 105). This autonomy can boost students’ self-efficacy,
foster a sense of self-sufficiency, and promote mastery learning (Barnes, 2013).
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Collaboration with students also invites a wealth of cultural capital that may be otherwise
inaccessible to the teacher. This may be traditional heritage that can be honored and incorporated
into learning, modern slang/vernacular, or advancing technology.
Instructional activities and assignments are often more effective when students’ cultural
backgrounds are taken into account. Students from diverse backgrounds are more likely
to be motivated to do well in school—and to actually do well there—when they perceive
the school curriculum and classroom activities to be relevant to their own cultures.
(Ormrod, 2020, p. 363)
Working in partnership with students, teachers can be taught how to connect academic objectives
with students’ lives. As Mark Barnes (2013) writes about creative assignments in a studentcentered classroom, “Online tools and social media reveal new methods daily.” This
commitment to collaboration could also be thought of as a teacher’s “mindful participation”
(Davis, 2009) in the act of learning along with their students.
The next pillar of my philosophy is equity. Schools are the foundation of our society, and
if we are not discussing and addressing inequity in educational spaces, then we are failing our
students and our society. We see blatant inequity in modern school segregation and the
achievement gap (Chu, 2020; The bottom line in education: 1980 to the present, 2000). We also
see inequity in the narratives that we teach and the methods we use to teach them. Literature
written by white men, history that leaves out women, queer folx, and people of color, and rigid
assessments that disadvantage students in special education are just a few examples of the many
ways that our structures fail students.
And it is our responsibility as teachers to face our implicit biases and privileges and to
work to dismantle the systems of injustice that plague our students. I plan to promote equity
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through knowledge and collaboration. These are also the tenets of culturally responsive
pedagogy. By staying informed on research related to equity in schools, listening to students’
perspectives and concerns, and participating in uncomfortable introspection about my own
prejudices, I can make my classroom safer and more inclusive for all.
The final pillar in this philosophy is compassion. Research has shown one factor of
effective teaching and successful learning is a teacher who takes the time to get to know their
students and demonstrates care and trust. Tomlinson and Moon (2013) outline this crucial
concept:
These teacher-student connections provide opportunity for a teacher to know students in a
more realistic and multidimensional way than would be the case without such mutual
trust. They create a foundation for addressing issues and problems in a positive and
productive way. They attend to the human need to know and be known. (p. 5)
Unfortunately, some schools forget to treat students as humans. Restrictive rules for breaks,
random locker searches, and strict disciplinary codes can push students toward an adversarial
relationship with education (Kozol, 2005; Tomlinson & Moon, 2013). But teachers can
counteract that animosity by building trust with students, demonstrating sincere care for them,
and expressing belief in students’ abilities.
Fostering compassion can also assist in developing an environment conducive to
learning. Classrooms conducive to learning are non-judgmental (Ormrod, 2020). They also
explicitly outline that it is safe to take risks and make mistakes. This kind of environment
emphasizes that mistakes are part of the learning process (Tomlinson & Moon, 2013).
Reminding students that we are all human and all make mistakes is both an act of compassion
and a valuable life lesson.

14
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

These four pillars work in harmony and hold each other up. Knowledge of laws, ethical
teaching practices, and social justice issues support equity and compassion, as well as make me a
better collaborator. Being compassionate by listening to my students and seeing them as complex
and unique individuals advances equity, encourages collaboration, and increases my knowledge.
I use the metaphor of pillars because I like the imagery of steadfast strength and determination;
however, these four aspects could also be described as an interlocking web of philosophy, each
connection making the web as a whole stronger. The interconnectedness of these pillars – these
values – are essential to supporting students and their learning.
To simplify this philosophy, I have settled on a mission statement: “My purpose as an
educator is to uphold the values of knowledge, collaboration, equity, and compassion in my
classroom and my school.” By regularly exercising these principles, I can become a better
educator. I can begin a journey toward meaningful, positive relationships with students that
inspire a love of learning. Through my research I aim to become a better educator by
incorporating culturally responsive pedagogy into my practices, using evidence-based practices
to promote learning, and implementing content-specific strategies to engage apathetic students in
History education.
In the next section of this paper, I review research literature on improving teacher
practices and examine them in relation to the four pillars of my educational philosophy. In the
subsequent chapters, I outline my methodology for this project and share the data collected.
Finally, I conclude with a chapter building the discourse on my findings and drawing
conclusions therefrom.
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Chapter 2
Literature Review
My research goal is to become a better teacher. To achieve this goal, I have identified
three themes of focus – culturally responsive pedagogy, universal design for learning, and
strategies to increase social studies engagement. In my philosophy, effective teachers are
knowledgeable, collaborative, equitable, and compassionate; therefore, throughout this review I
will connect these themes and the readings within to the larger frame of my four pillars.
My first theme is culturally responsive pedagogy (CRP). In this section I begin by
reviewing the common definitions of culturally responsive pedagogy/teaching. Then I use the
literature to outline why educators should use culturally responsive practices. I discuss the
challenges of which educators should be aware before implementing CRP. Next, I review social
studies specific discourse on this topic. Finally, I demonstrate how culturally responsive
pedagogy reinforces the four pillars of my philosophy: knowledge, collaboration, equity, and
compassion.
To begin requires a definition of the term “culturally responsive pedagogy.” This is no
easy task, as there is no single definition accepted among scholars. In order to reach a functional
definition of CRP for this work, it is important to outline the history of this field and the various
definitions of the phrase.
The predecessor to CRP is “culturally relevant pedagogy” coined by Dr. Gloria LadsonBillings (1994) in the seminal work that launched this important field of research. Over the
decades, her work in this field characterizes culturally relevant pedagogy as instruction, content,
and school environments that use students’ diverse cultures to empower and drive them to
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excellence (1994). She highlights that culturally relevant is “the antithesis of the assimilationist
teaching” (Landon-Billings, 1994, p. 25).
As Paris (2012) notes, a shift in teaching practices toward CRP was needed in response to
the deficit approach that was in use at the time. Deficit approaches viewed diverse students and
their cultures as obstacles to assimilation and therefore obstacles to academic success. In other
words, this approach to teaching viewed diversity as a deficiency in students (Hammond, 2019).
The appearance of culturally relevant pedagogy as championed by Dr. Ladson-Billings was
consequently embraced by many scholars as a vastly superior methodology to educating diverse
students.
In time, culturally relevant changed to culturally responsive; and, more recently, scholars
of CRP are adding a focus on social justice education (Fitchett et al., 2012; Nieto & Bode, 2018),
expanding and classifying forms of cultural capital (Yosso, 2005), and emphasizing the
importance and value of linguistic diversity (Paris, 2012; Tuncel, 2017). Additionally, the
literature offers newer terminology in “culturally sustaining pedagogy” – which suggests that
inclusive practices should focus on building and sustaining cultural diversity, rather than simply
responding to the oppressive force of dominant culture (Ladson-Billings, 2021; Martell &
Stevens, 2019; Nieto & Bode, 2018; Paris, 2012). I agree with this movement to strengthen
culture through pedagogy and include this goal in my definition of CRP; however, I have chosen
to continue to use culturally responsive pedagogy (CRP) as my term of choice in this paper due
to its prevalence in educational vernacular.
It may also be useful to this work to clarify what culturally responsive pedagogy is not. It
is not recognizing and/or celebrating culturally diverse holidays. It is not white-washed versions
of cultures, practices, or communities. It is not the repetition of stereotypes and misinformation.
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It is not studying and discussing cultures only when it is their “Heritage” week or month. As
Evans et al. (2020) and Hammond (2019) remind us, it is all too easy for schools and educators
to misuse CRP as shallow and performative additions, while ignoring the systemic issues that
disadvantage diverse students. For this reason, we must acknowledge that true CRP must be used
to identify and dismantle systems of oppression – anything less is an exploitation of “culturally
responsive” as a buzzword phrase. This is done through commitment to reflective practice,
acknowledgement of biases, and uplifting diverse voices through the use of equity teams and
student committees.
Though contemporary articles in the literature focus on particular aspects of CRP,
commonalities can be found among these definitions. Most scholars agree that culturally
responsive pedagogy should value diverse cultural capital and view it as an asset for learning,
empower and embolden students’ voices, and work to deconstruct the systems and norms that
disproportionately oppress students of color and other minorities. This understanding of
culturally responsive pedagogy will be the definition accepted in this paper moving forward.
With an understanding of how I define CRP– and how its goals will be viewed – we can
move into a discussion of why CRP is so important to education. There are several factors that
make CRP crucial to effective education. The first is the diversification of student demographics
and the related issue of monoculturalism among teachers. Estimates of student demographics by
race and ethnicity estimate that by 2050 or earlier, over fifty percent of students in K-12 public
education will be students of color (Nieto & Bode, 2018).
Despite this growing diversity, teacher populations remain overwhelmingly white,
female, and middle-to-upper class (Gay & Kirkland, 2003; Kayser et al, 2021; Nieto & Bode,
2018). Evans et al. (2020) connects this modern issue to the historical legacy of Brown v. Board
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of Education and the oft-overlooked effect of Black educators losing their jobs due to the push
for integration. With these disparities in student and teacher culture, a disconnect can arise
between students’ lived experiences and the education they receive at school. However, CRP can
begin to repair these disconnections by valuing cultural and linguistic capital, bringing cultural
content into the classroom, and fostering students’ sociopolitical and critical consciousness
(Hammond, 2015; Kayser et al, 2021; Ladson-Billings, 2021; Martell & Stevens, 2019; McCarty
& Brayboy, 2021).
CRP also helps educators build mutually beneficial relationships with students, families,
and local communities (Khalifa et al., 2016; Nieto & Bode, 2018). Research shows that teachers
with practice in enacting CRP demonstrate more confidence with culturally relevant lessons and
interactions with diverse learners and value those students’ cultural and linguistic capital more
highly than teachers without CRP preparation (Fitchett et al., 2012; Rebora, 2021; Tuncel, 2017).
And most importantly, as Khalifa et al. highlights, CRP provides diverse students with a “safe,
affirming, and academically challenging place in school” (Khalifa et al., 2016, p. 1297).
However, it is worth discussing that implementing CRP is not without its challenges. One
of the most notable obstacles to using CRP effectively is the requirement for teachers and
administrations to practice self-reflection (Gay & Kirkland, 2003; Khalifa et al., 2016; Martell &
Stevens, 2019). And as Gay and Kirkland (2003) explain, self-reflection is not an innate or
intuitive ability in all educators. Self-reflection is a skill that needs to be taught – ideally in
teacher preparation programs.
Another challenge is the requirement for educators to gain a thorough understanding of a
variety of cultures represented in their student population (Gay & Kirkland, 2003). This may
also, depending on the educator, require the dismantling of inaccurate myths about teaching,
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misconceptions about student performance and achievement, and habits of deflection. Gay and
Kirkland (2003) highlight that many white, preservice teachers tend to prefer to talk about class
and socioeconomic status instead of race when discussing student performance. They also note
that some of these white, preservice teachers believe that racism does not exist anymore in our
society, let alone impact academic opportunities. Such refusals to acknowledge the role of race in
schools and student achievement only serve to perpetuate systemic inequality and inhibit student
success.
The final challenge of CRP is simply putting it into practice correctly. As briefly
discussed above, CRP is often misunderstood as simply the celebration of cultural holidays or
the discussion of cultural practices without culturally relevant context (Evans et al., 2020;
Ladson-Billings, 2021). This is not CRP; these are performative acts that allow the oppressive
nature of the dominant culture to persist. Though often well-intentioned, the misuse of CRP has
the potential to lead to the devaluation of its name and well-researched concepts. For this reason,
educators must be careful and intentional in understanding the complexity and scope of CRP
before advertising its use in their classroom or school (Evans et al., 2020; Kayser et al., 2016;
Ladson-Billings, 2021; Martell & Stevens, 2019).
Diving further into the literature on CRP, there is social studies specific discourse that is
relevant to this work. One such point is the historical context that social studies has been a fierce
battleground for supporters and opposition of CRP, and remains a contentious arena (LandonBillings, 1994). Social studies as a discipline relies on CRP to ensure accurate narratives and
historical context (Evans et al., 2020; McCarty & Brayboy, 2021). Additionally, culturally
responsive social studies education is essential to combatting inequity because it provides
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students with reading, writing, inquiry, and critical thinking skills, as well as historical context
for the inequities that persist today (Landon-Billings, 1994).
Martell and Stevens (2019) found that in practice, CRP in social studies tends to fall into
one or more categories of methodology. They describe the first of these as exchanging –
understanding diversity through classroom conversations. The next method is discovering –
learning through exposure to different perspectives and making connections between the past and
present. And the last process is challenging – providing students with tools to look critically at
the world and question the status quo. Research also shows that training in CRP leads to social
studies educators who value diversity more highly and are more confident in teaching about
different cultures and working with diverse student populations (Fitchett et al., 2012; Tuncel,
2017).
Finally in this section, I want to discuss how this concept of CRP relates to my personal
philosophy of education and the four pillars within. CRP requires the acquisition of cultural
knowledge (Gay & Kirkland, 2003), as well as a familiarity and use of the research detailed
above. In these ways, the pillar of knowledge is vital to CRP and CRP will further my own
knowledge – of experiences different than my own, diverse cultures, and methods of supporting
all of my students. CRP also requires partnerships with students, their families, and communities
(Khalifa et al., 2016; Nieto & Bode, 2018), which rely on collaboration. The pursuit of equity is
a foundational tenet of CRP (Evans et al., 2020; Gay, 1994; Gay & Kirkland, 2003; Khalifa et
al., 2016; Landon-Billings, 1994; Martell & Stevens, 2019; Paris, 2012), and the use of CRP
advances equity in our classrooms and schools. Lastly, using CRP to make students feel safe and
included (Khalifa et al., 2016) is demonstrative of compassion, and CRP helps us cultivate and
expand compassion in ourselves and our students (Martell & Stevens, 2019).
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My next theme for review is the use of Universal Design for Learning (UDL). In this
section I will define UDL and its foundational principles. Then I will outline the benefits of UDL
as demonstrated in the contemporary literature. Next, I will discuss other important topics in the
literature. Finally, I explain how my philosophical pillars align with Universal Design for
Learning.
Universal Design for Learning (UDL) is a pedagogical framework that promotes multiple
means of representation of information, evaluation and assessment, and engagement in learning
for students (Eakins, 2019; Kiernan & Anderson, 2019). This movement in education originates
from the Universal Design movement in architecture. Universal Design in architecture and urban
planning encourages accessibility for all users, such as ramps instead of stairs and sloping curb
cuts for wheelchairs, strollers, and more (Eakins, 2019). Universal Design for Learning fosters
the same drive for accessibility but sculpted to fit the needs of education.
According to CAST (2021), the non-profit education research organization that
developed the UDL framework, there are three key principles to the pedagogical approach.
These are Engagement, Representation, and Action/Expression. The principle of Engagement
acknowledges that students learn and are motivated to learn in a variety of ways. For this reason,
there is no single form of engagement that will suit all learners. Additionally, students benefit
from having a variety of ways to engage with material. Similarly, Representation highlights the
different ways we perceive and understand information and argues that multiple ways of
presenting content improve comprehension for diverse students. Finally, the principle of Action
and Expression focuses on the various ways learners navigate the physical learning environment
and communicate their mastery of skills and content (CAST, 2021).
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Reading the above definition of UDL, one might contend that this strategy is simply
another term for differentiation. However, this is not the case. As Dr. Ryan-Toye (Eakins, 2019)
highlights, differentiation is reactive to learners needs while UDL is proactive. Universal Design
for Learning is proactive because it acknowledges that there will be diverse learners in any given
class and plans ahead for their needs (Eakins, 2019; Smith Cantor et al., 2017). Others might
argue that UDL is simply “good teaching,” but Dr. Ryan-Toye (Eakins, 2019) asserts that UDL
is more intentional and should be regarded as such. Similar to the problem seen with culturally
responsive pedagogy, if educators label their curricula as UDL when it is not, it risks devaluing
the framework and its benefits when not implemented thoroughly and thoughtfully.
With an understanding of UDL and the three principles within, we can now discuss the
benefits mentioned above. UDL is valuable because it can lead to improved engagement,
academic achievement, accessibility, inclusion, and autonomy. An increase in student
engagement is supported by numerous studies in the literature (Capp, 2017; Finnegan et al.,
2019; Katz, 2013; Kiernan & Anderson, 2019; Scott et al., 2019; Smith Cantor et al., 2017).
Some of these studies highlight that the increase in engagement can be seen in both academic
and social interactions between peers (Capp 2017; Katz 2013). Further, the engagement fostered
by UDL results in educational gains and increased academic achievement (Kiernan & Anderson,
2019; Pearson, 2015; Smith Cantor et al., 2017; Spooner et al., 2007).
Additionally, Universal Design for Learning has been shown to increase accessibility and
inclusion. The core of UDL is providing multiple methods for understanding, engaging, and
assessing learning. UDL establishes that flexibility is accessibility. Students of all learning styles
and abilities benefit from more opportunities to learn and demonstrate their learning (Capp,
2020; Finnegan et al., 2019; Katz, 2013; Katz & Sokal, 2016; Manseri et al., 2018; Scott et al.,
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2019; Spooner et al., 2007). And by making lessons more accessible to diverse learners, these
students subsequently feel more welcome. Inclusion is a beneficial byproduct of intentionally
increasing accessibility. UDL promotes inclusion by viewing students’ differences as strengths
rather than weaknesses and building curriculum around that diversity (Capp, 2017; Capp, 2020;
Katz, 2013; Smith Cantor et al., 2017; Scott et al., 2019). The last notable benefit of UDL
outlined in the literature is an increase in student autonomy. By providing options for
engagement and expression, UDL provides teachers with the opportunity to demonstrate their
confidence in students’ abilities and decision-making skills. This can improve students’ selfefficacy, self-regulation, and self-assessment (Capp, 2017; Finnegan et al., 2019; Katz, 2013;
Kiernan & Anderson, 2019).
Another common topic in the literature on Universal Design for Learning is that of
training. All the studies that discuss this topic agree that training in UDL improves educators’
confidence in the framework and ability to utilize the three principles (Capp, 2017; Capp, 2020;
Kiernan & Anderson, 2019; Manseri et al., 2018; Muller Worster & Rhode, 2020; Pearson, 2015;
Scott et al., 2019; Spooner et al., 2007). However, opinions vary in the literature on how much
training is needed and where that training should occur. Some articles advocate for UDL training
in preservice teacher education programs (Kiernan & Anderson, 2019; Muller Worster & Rhode,
2020; Pearson, 2015; Scott et al., 2019). Muller Worster and Rhode (2020) go as far as to argue
that faculty in preservice teacher education programs need to introduce UDL early, use it
consistently, and model it in their own courses.
On the other hand, Spooner et al. (2007) argues that just a single hour of professional
development can increase educator confidence and lead to successful modification of lessons
with UDL principles. Capp (2020) agrees with this conclusion that even limited exposure to
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UDL can result in benefits for educators and students alike. And Pearson (2015), while in
support of more thorough training in UDL for preservice teachers, concedes that shorter trainings
can be effective as well – providing a useful entrance into UDL for teachers with limited access
to and/or time for continuing education. Dr. Ryan-Toye (Eakins, 2019) also advocates for
professional development as a method of encouraging UDL in schools, and she highlights that
the most effective UDL training uses UDL to teach its principles and strategies.
While in agreement that training improves teacher confidence in UDL, Capp (2020) notes
that teachers tend to be more comfortable with representing information in a variety of ways
rather than allowing learners to express their learning or engage in learning through various
means. This shows that the three principles of Engagement, Representation, Action/Expression
are not equally accessible to unfamiliar educators and therefore reinforces the need for quality
training and professional development to support effective implementation.
Another challenge to implementation is that UDL is not a simple checklist or blueprint to
accessibility, engagement, and academic achievement. UDL is a lens, a framework, through
which students can benefit. To take advantage of these benefits requires the rethinking and
reworking of lessons, materials, and possibly educational philosophy. This requires time, effort,
and most importantly, educator buy-in (Eakins, 2019; Finnegan et al., 2019; Katz & Sokal,
2016). For this reason, support from school and district administration can ease these challenges
and create a positive impact on UDL implementation (Eakins, 2019; Manseri, 2018). Another
support for employing UDL is the partnership of a co-teacher (Smith Cantor et al., 2017).
Ultimately, Universal Design for Learning is a framework that supports my goal of
becoming a better educator. UDL also aligns with my philosophy of education as illustrated in
the metaphor of the four pillars. UDL requires pedagogical knowledge and facilitates more
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opportunities for diverse students to comprehend and demonstrate their knowledge in unique and
accessible ways. UDL encourages collaboration through educators understanding how their
students learn (Manseri, 2018) and providing experiences in autonomy and independence (Capp,
2017). Essential to the framework, equity can be seen in the increases in accessibility and
inclusion offered by UDL (Katz, 2013; Smith Cantor et al., 2017; Scott et al., 2019). And finally,
UDL demonstrates a commitment to compassion through that same accessibility and inclusion;
by offering diverse learners and students with disabilities more opportunities to succeed,
educators express their care for each learner as a unique individual.
In this final section of my literature review, I dive into the discourse of engaging students
in social studies education. Engagement is a moving target because it is unique to each learner
and can be influenced by numerous variables. However, engagement has been found to be
essential to the learning process and student resiliency (Jang et al., 2010). In this section I will
explore the literature of student engagement and social studies motivation through the themes of
autonomy, connection, and technology. In the existing literature, these themes are the methods
found to increase student engagement and success.
As demonstrated in the previous section, student autonomy encourages engagement in
education. This can be especially effectively in social studies due to content often being open to
interpretation, opinion, and reflection which nurtures student independent thought (Børhaug &
Borgund, 2018). This autonomy can be facilitated through the emotional engagement of students
in sharing opinions, the acknowledgement of learners’ unique perspectives, choice in
assignments/work, and self-assessment (Børhaug & Borgund, 2018; Buijs & Admiraal, 2013;
Jang et al., 2010).
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Jang et al. (2010) explains that autonomy alone is not effective in most educational
settings. Learners need some form of structure to find academic success. The authors contend
that a dual approach of “autonomy support and structure” are the best course for engaged
learning that promotes student self-efficacy and achievement. They suggest that autonomous
support utilizes students’ internal motivation and respectful communication between teacher and
student. They also propose that structure could take the form of clear expectations and
instructions, constructive feedback, and scaffolding as needed for various learners. Scaffolding,
in educational terms, is the concept of providing a system of structured supports to assist students
with new and/or challenging tasks.
Perrotta (2019) found an increase in student engagement through an autonomous oral
history project. This study researched the use of an independent, oral history research project for
undergraduates and demonstrated positive results in engagement, self-efficacy, and connection to
the content material. Though this study was conducted at two-year colleges, many of the
participants were recent high school graduates, including students aged 17-18. This proximity in
age and time to a secondary setting suggests that a similar project could prove effective in the
secondary classroom. Perrotta (2019) argues that oral history allows students to engage in the
work of history and helps them connect to the topics and histories that they find most relevant.
This idea of engagement through connection leads me to the next theme in the literature.
Engagement in learning can also be fostered through connections to students’ diverse
experiences and everyday lives. Rose and Shevlin (2010) point out that engagement for diverse
learners starts when their views are heard, respected, and represented in the curriculum. In social
studies this includes a responsibility to appreciate and educate about diverse peoples and
cultures. Martell and Hashimoto-Martell (2011) similarly found that minority students, including
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students of color, LGBTQ+ students, and students from working class families were more
engaged when they were given readings about histories that reflected their own experiences. This
study also argues that social studies textbooks typically offer only a single, authoritative
narrative, which is typically white, male, and Western-centric. This lack of diversity – a problem
also addressed by culturally responsive pedagogy – contributes to students’ disengagement with
the discipline.
Levy (2017) agrees that representation is important in student engagement with social
studies. This author found that not only are students more likely to engage with curriculum that
represents their heritage, but that these connections can increase students’ confidence and
security in their American identity. This study supports that changes can improve students’
perceptions and value of their education, as well as promoting a sense of equity.
Equally important are the connections between students’ daily lives and the skills and
content found in the classroom (Alongi et al., 2016; Børhaug & Borgund, 2018; Jang et al., 2010;
Mitsoni, 2006). Often students ascribe meaning to lessons and courses that provide tools and
information that help them understand themselves, the world, and their place in it. If students
perceive their classwork to be meaningful, they are more likely to engage with it in a way that
facilitates learning (Buijs & Admiraal, 2013).
Hammond (2015, 2019) a key author in the field of culturally responsive pedagogy also
supports the connection between students’ lived experiences and classroom content. She also
encourages educators to gamify learning – using games to practice materials and skills. This
helps engage students, but also strengthens the neural pathways in learners minds – leading to
cognitive growth (Hammond, 2015). This demonstrates the important connection between CRP
and alternative teaching practices.
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Another method of engaging students in the work of social studies is through the use of
technology. The prevalence of technology in our society has led to a familiarity that can
encourage engagement in the classroom (Chapman & Marich, 2020; Giard et al., 2013;
Hoffmann & Ramirez, 2018; Pagnotti & Russell, 2012). The extant literature tackles technology
from a few different angles. Hoffman and Ramirez (2018) examine students’ opinions of
technology in the classroom and find overwhelming support. The students surveyed argue that
technology use in educational settings is essential to their ability to be informed and competitive
in life after school. This connection to valuable skills is another way in which technology can
engage learners.
Lamb (2020) provides a variety of technology-based strategies that can be utilized to
interest students in social studies. For example, the author suggests 3D modeling and/or 3D
printing of ancient architecture as a means of exploring unfamiliar places from history. This
article also suggests video games, photography, podcasting, and more as means of integrating
technology and social studies to promote engagement and deep learning.
Chapman and Marich (2020) study the use of Twitter and Skype to practice citizenship
skills and social media fluency. This article found that students improved their learning by
connecting to people online who could share impactful stories and emotions about current
events. Pragnotti and Russell (2012) discuss the use of video games as a means of engaging
students in history education. The authors find that the use of one video game generated interest,
peer discussion, and genuine engagement for a variety of learners in the class. They argue that
video games and other technologies are so unanimous in modern lives and culture that they
should be leveraged for education.
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Not all of the scholarship agrees on this efficacy, however. Giard et al. (2013) contends
that video games have not proven to be more effective at increasing learning than traditional
teaching methods. The authors acknowledge that video games are more engaging than traditional
methods, but that factor hasn’t been shown to correlate to superior retention of content or skills.
They do suggest that video games could provide unique opportunities for engaging students with
learning disabilities and/or who struggle with attention and focus. Importantly, Giard et al.
(2013) do not go so far as to claim that video games are less effective or ineffective for learning.
The authors’ position is simply that a positive correlation has yet to be proven.
The findings of Brown and Nance (2015) seem to support Giard et al. (2013). In their
research, Brown and Nance (2015) compare an experimental curriculum, utilizing films and
video games, with a more traditional curriculum of listening to lectures, notetaking, and
answering textbook questions. Though the traditionally taught control group scored slightly
higher on average on the assessment than the experimental group, the authors argue that more
students from the experimental group passed the assessment. More importantly though, Brown
and Nance (2015) found that while field note observations recorded visual engagement in the
video game, some students reported that the game was difficult to play and not valuable to their
learning. These authors conclude by suggesting, like Giard et al. (2013), the need for more
research on this topic of video games as an educational tool in the secondary social studies
classroom.
Each of the above methods of engagement align easily with the research themes of the
previous two sections. Engaging students with autonomy and technology can be aided through
the Universal Design for Learning framework. Similarly, the practice of engaging students
through connections to their culture and daily experiences is the core of Culturally Relevant
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Pedagogy. The goal of engaging students in social studies education and these three methods are
also supported by the four pillars of my educational philosophy. Implementing these methods
requires pedagogical research, understanding of technological resources, and knowledge of my
students’ lives and experiences. Encouraging engagement through autonomy will be a
collaborative effort with my students. Including students’ perspectives and connecting lessons to
the world beyond the classroom will further equity. And providing multiple means of
engagement through technology will show compassion by giving diverse learners creative ways
to participate and learn.
These methods are supported by the literature, as demonstrated above, and promote the
values of my philosophy of education. By combining the pillars of my philosophy with the
power of these evidence-based practices, I can design a study to improve my teaching. In the
next chapter I detail the methods of my research and data collection for this project.
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Chapter 3
Research Methods
The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with professional teacher standards, teacher artifacts, field
notes, and journal entries as means of data collection. I will begin with a review of action
research principles to establish the foundation for this study’s method of inquiry. Second, I will
review the choices and purposes of data collection that helped to highlight my instruction and
means for searching for improvement. Third, I will detail my context for the study, methods of
data collection protocols, maintaining credibility and trustworthiness of the data, and
acknowledge my limitations as a researcher. Finally, I will present the procedures used for
studying my practice, while providing data and analysis that speaks to adaptations and
adjustments made to my instruction as I implanted this study.
Research Questions
My focus for this research was improving my teaching through culturally responsive
pedagogy (CRP), universal design for learning (UDL), and more meaningful engagement in
social studies. Specifically, I examined how these changes could improve student experiences in
my classroom. This focus aligned with the following InTASC Standards for teacher professional
development: InTASC Standard 3 (Learning Environments) and InTASC Standard 7
(Assessment). Additionally, I considered how studying my own practice in line with InTASC
Standards could improve my own instruction and therefore, student learning. My purpose of this
study was to become a more effective, empathetic, and engaging teacher. The research
question(s) for this study were:
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1. How can culturally responsive pedagogy improve my classroom learning
environment? From this question I hoped to learn if the theories of culturally
responsive teaching could positively impact student engagement and achievement.
2. How can Universal Design for Learning increase student achievement through
learning accessibility? From this question I hoped to learn how I could utilize UDL to
engage students in the learning process and provide more opportunities to achieve
success.
3. How can I better engage students in social studies learning? From this question I

hoped to learn how technology and other discipline-specific strategies could promote
student engagement and deepen their learning in a social studies classroom.
InTASC Standards
The InTASC Standards are models that offer core practices and dispositions that ensure students
will be able to learn and prepare for their future. These standards have four themes: The Learner
and Learning, Content, Instructional Practices, and Professional Responsibility. The standards
should be used to set goals and monitor growth as an educator. In this study, I have chosen to
focus on two of these standards: InTASC Standard 3 (Learning Environments) and InTASC
Standard 7 (Assessment).
InTASC Standard 3 - Learning Environments – reads, “The teacher works with others to
create environments that support individual and collaborative learning, and that encourage
positive social interaction, active engagement in learning, and self-motivation” (Council of Chief
State School Officers [CCSSO], 2011). As it addresses engagement, positive interactions, and
fostering a supportive environment, this standard connects to all three of my research questions.
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InTASC Standard 7 – Assessment – is as follows: “The teacher plans instruction that
supports every student in meeting rigorous learning goals by drawing upon knowledge of content
areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and
the community context” (CCSSO, 2011). This standard aligns with my first and second research
questions and goals. Making lessons accessible through UDL and relevant to students’
experiences and prior knowledge through CRP will improve my assessment practices.
Methods and Procedures
Because my purpose was to describe my own teaching practice as well as how I use data
to improve my own practice in line with the InTASC professional standards, it was important to
choose a method that could account for both what the standards are for teachers and how I was
paying attention to my own practice through data collection to improve it. Accordingly, this
study was designed as an action research study.
Action research is a form of study that focuses on the researcher improving their own practices.
This type of research has been shown to be effective for teachers’ self-reflection and improved
practice, as well as for addressing specific classroom and/or school specific problems (Gould,
2008; Hine & Lavery, 2014; Preisman, 2007). As Preisman (2007) succinctly summarizes,
“Conducting action research helps improve the lives of your students. It allows you to seize
control and effect change in personal and relevant issues in your school and classroom.”
Data Collection
The basic steps in action research are 1) identify a topic or issue to study, 2) collect data
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out
action planning, which represents the application of the action research results. Data collection in
an action research project typically is related to the topic or issues and provide answers pertinent
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to the research questions. As Padak and Padak observe, “Any information that can help you
answer your questions is data” (1994). Therefore, I used a variety of data collection tools related
to my topic to ensure the validity of my results. Furthermore, I adhered to the following four
characteristics in determining the data I would collect for my study; 1) anonymity of students, 2)
comparison in data collection was built in so that the results could be judged against themselves
both before and after the intervention period, 3) aspects of performance to be examined were
identified prior to data collection so that the information was relevant and connected to the
research questions, and 4) a variety of data was collected so that different aspects of the topic
could be brought to light (Padak and Padak, 1994). Finally, because I was studying my own
practice while I was in the middle of said practice, I acknowledge the “spiraling nature” of data
collection in action research (Padak and Padak, 1994). By focusing on data in connection to my
research questions, my attention tuned to other pieces of data that emerged in relation to my
questions. These emergent data pieces were included as part of the study as they had relevance to
my research questions.
Because my research questions focus on student engagement, I chose to collect data that
would provide information about how my practice and the interventions I identified aligned with
the research topic. The types of data I chose to collect are described next.
Teacher Artifacts
From Teacher Artifacts, I will use my lesson plans, assignments, and other classroom
materials. I hope to use these artifacts to observe the implementation and progress of CRP and
UDL strategies. These theories require intentional planning, implementation, and reflection so
these artifacts will be useful in tracking their occurrence and efficacy.
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Professional Observations
Under Professional Observations, I will collect written feedback from my Cooperating
Teacher and University Supervisor. From this, I hope to gain objective evaluation on all my
strategies. This data will be holistic and originate from experienced professionals whose input
can help me meet my goals.
Field Notes
This data will be comprised of written observations made by myself, during the teaching
process. I would like to use these field notes to collect data on student engagement, largely in
connection with my social studies engagement goals. This type of data will be effective for
tracking engagement because it will be recorded in the moment, therefore not relying on memory
and later reflection.
Journal Entries
This data will be personal reflections in the form of journal entries. I hope to use this data
to reflect on and track my progress across all of my goals and research questions.
Context of the Study
This study will occur in a large high school, containing grades 9-12, in the Willamette
Valley of Oregon. The surrounding community is a small city with connected rural areas. The
school hosts around 1200 students. The majority of students at this school are white, and about
half of all students qualify for the free or reduced lunch program. My classes feature between 2934 students. Two of my three classes are with Sophomores (10th grade) and the other class
contains Juniors (11th grade).
In this school, there are disciplinary departments, which meet at least twice a month.
These departments are also grouped geographically within the school. For example, all the social
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studies classrooms occupy the same hall. These departments contain between 5-9 teachers,
averaging 7 teachers in each. Each department functions as a PLC and meets monthly to review
practices and address common questions and difficulties.
I work with, and am mentored by, a cooperating teacher. We teach on a block schedule, with 90minute class periods. My cooperating teacher splits her teaching between social studies and
English language arts; however, my teaching and the contents of this study will be limited to my
endorsement area – social studies. Two of our three social studies courses are AP World History,
and the third is US History.
Participants
Because this study was designed using an action research approach, the only participant
in the study is myself, as the teacher. As my learning progressed throughout my student teaching
program, I became interested in a number of ideas that would help me to improve my instruction.
Ultimately, I decided to focus on the main research areas outlined in my research question. To
lend credibility to the results I will share from my self-study of my practice, it is important to
describe my role in the classroom where I teach. In this section I will focus on describing my
own classroom and my role as the teacher.
I began in this classroom in October of the academic year. I started by observing the
classes and environment and building relationships with the students. Gradually, I began
teaching lessons – at first, those planned by my cooperating teacher then my own original
lessons. When I am not teaching, I observe my cooperating teacher, help students with their
work, and assist with classroom tasks, such as grading.
Over the course of my time in this classroom I noticed that some students struggle to
engage with the content and skills of social studies. I also observed that many of these students
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are interested in topics of inequity, social movements, and justice. This piqued my interest in
using equity-based practices such as CRP and UDL to promote student success.
How I Studied My Teaching
To answer my research questions, I implemented the principles of culturally relevant
pedagogy (CRP), universal design for learning (UDL), technology use in my lesson planning and
instruction. To record my findings I used journal entries, field notes, professional feedback, and
artifacts from my teaching. I studied my teaching for six months, from October through March.
In this time, I looked for changes in engagement, through observations and percentage of
assignments attempted. I compared these results with observations and feedback from my
professional mentors to confirm the validity and reduce the chance for personal bias on my part.

38
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

Chapter 4
Results
In this chapter, I review the data collected from the methodology outlined in Chapter 3.
The focus of this study was my teaching and my personal improvement as an educator.
Qualitative data was collected through teacher artifacts, professional observations, field notes,
and journal entries. These data sources shed light on my research questions:
1. How can culturally responsive pedagogy improve my classroom learning
environment?
2. How can Universal Design for Learning increase student achievement through
learning accessibility?
3. How can I better engage students in social studies learning?
In the following sections, I outline the analysis process and explain the data collected in relation
to each research question.
To analyze the qualitative data collected, I used thematic analysis. Thematic analysis is "a
method of systematically identifying, organizing, and offering insight into patterns of meanings
(themes) across a data set (Braun & Clarke, 2012, p. 57). Braun and Clarke (2012) define this
common method of analysis in order to provide clarity and guidance to its use. In Figure 4.1 – a
table designed by Braun and Clarke (2006) – I describe the steps used in my thematic analysis.
Figure 4.1
Data Analysis Steps
Phase 1.

Collect lesson plans, professional observations, field notes, and journal entries.

Familiarize Review data sources.
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myself with
data
Phase 2.

Organize date into meaningful groups with research questions in mind.

Generate
initial

Begin digital code table, collating data within groups.

codes
Code for all potential themes.
Phase 3.

Organize codes into potential themes using digital table.

Search for
themes

Note any potential sub-themes.

Add a miscellaneous section in code table for any seemingly unrelated code.
Phase 4.

Revise table of potential themes, considering internal homogeneity and external

Review

heterogeneity.

themes
Read collated data extracts for each theme, checking for coherent pattern.

For extracts with no coherent pattern, re-examine theme and related coded data
for sub-theme or renaming of theme.
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For themes where coherent pattern exists, examine for individual theme validity
in relation to entire data.

Examine data sources for any missed data extracts needing coded for theme.

Stop when no more substantial and relevant themes emerge.

Examine how themes fit together in relation to research questions and note
thoughts and considerations in digital journal.

Create thematic map.
Phase 5.

Adjust digital table of them to organize collated data extracts within each theme

Define &

for consistency.

name
themes

Identify relative narrative for each theme.

Write a detailed analysis for each theme, to include individual relevance and
how that relates to overall analysis and answers the questions of this research

Examine written analysis for any excessive overlapping of themes

Examine each theme for any sub-themes needing to be identified and explained
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For each theme, describe scope and content in no more than two sentences,
adding potential names to each theme

Phase 6.

Write an analysis within and across themes

Write the
thematic

Assure there is written evidence within each theme with related data extracts

report
Choose vivid and relevant extract examples for each point of evidence in
answering research questions

Create analytic narrative that incorporates evidential answers to each research
question

Data for Research Question 1 – How can culturally responsive pedagogy improve my
classroom learning environment?
To answer this question, I used teacher artifacts (including lesson plans, instructional
materials, and assessments), field notes, and reflective journals. As outlined in figure 4.1 above, I
reviewed these data sources using thematic analysis. Reviewing, organizing, and coding these
artifacts and journals resulted in useful quantitative and qualitative data.
In the course of my clinical teaching experience, I planned and taught six units on the
topics of women’s suffrage in the US, the Atlantic slave trade, the Holocaust, the Cold War in
the US, civil rights movements in the US, and modern US history from 1965 to 1990. In the data
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and my analysis, these units will be referenced as Suffrage, Atlantic Slave Trade, Holocaust,
Cold War, Civil Rights, and Modern US. Across these six, independently planned units, I taught
30 lessons.
In those 30 lessons, I identified a total of 35 occurrences of culturally responsive
pedagogy (CRP). Of these 35 instances, I categorized them further – using Martell and Stevens’
(2019) labels of exchanging, discovering, and challenging. 29 instances of CRP fit easily into
these three categories: exchanging (3), discovering (22), and challenging (4). The remaining six
activities utilizing CRP provided both new or diverse perspectives – a tenet of discovering – and
tools for inquiry – the core aspect of challenging. For this reason, I have classified these six as
discovering/challenging to denote their double application. In Figure 4.2 the occurrences of these
four categories can be seen for each unit.
Figure 4.2
Total Occurrences of CRP per Unit

Note. This chart displays the total number of occurrences of CRP in each of the six units.
It is clear from the raw data and the above chart (Figure 4.2) that discovering was the
most prevalent method of CRP used in my lessons and teaching. Discovering comprised 22 of
the 35 instances (62.9%) on own, or 68.3% (28 out of 41) if the discovering/challenging
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activities are counted separately. The next highest occurrence was discovering/challenging at
17.1% (6 of 35). Then activities and materials that were solely challenging came in at 11.4%. If
the discovering/challenging category were separated into their parts, the occurrences of
challenging would be 10 out of 41, closer to 24.4%. Finally, exchanging comprised the last 8.6%
of these occurrences of CRP.
If we are only looking at Figure 4.2, CRP appears to increase over the course of these
units. However, it should be noted that these units do not contain the same number of lessons.
Suffrage was composed of three lessons, Atlantic Slave Trade and the Holocaust both contained
two, Cold War was a unit of four lessons, Civil Rights had 12, and Modern US contained seven.
To control for these variances, I divided the occurrences of CRP in a unit by the number of
lessons in that same unit. This resulted in an average occurrence for each unit, which can be seen
in Figure 4.3.
Figure 4.3
Average Occurrence of CRP

Note. This chart displays the average occurrence of CRP per lesson for each unit.
In addition to tracking the times CRP was used in my lessons, I also used field notes and
journal entries to monitor my students’ response to this pedagogical approach. Field notes on
student engagement were taken by writing down the name of any student who was off task or
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disinterested during a particular lesson or activity on a sticky note. I would also use this sticky
note to jot down any verbal remarks indicating engagement, such as “this is fun” or “I hate this.”
Journal entries were handwritten after lessons, typically on the same day, though no more than
five days past. These journals varied in frequency and length throughout the year; however, there
was at least one entry per week from March to mid-May.
An example of one such journal entry can be seen in Figure 4.4. This entry refers to an
activity where students were given unattributed quotes from both Martin Luther King Jr. (MLK)
and Malcom X and had to try to identify which leader said the quote. I selected a spectrum of
quotes – from famous ones that would be easy to attribute to quotes that challenge the common
narrative of MLK as peaceful and passive and Malcolm as violent. This is an example of my
discovering/challenging category of CRP because the activity both provided new information to
the students and provided them the opportunity to question and challenge the narratives they had
heard previously about these two men.
Figure 4.4
Journal Entry April 4, 2022

Note. This image displays a reflective journal entry on positive interactions and collaboration
between students during a group activity using CRP.
Using journal entries and field notes, I coded my examples of CRP to three terms
indicating levels of engagement: interest, engagement, high engagement. I based these codes off
of the percentage of the class observed to be actively engaged in learning tasks and verbal
comments. Interest was attached to an activity if at least 75% (approximately 21 students for US
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History or 24 for AP World History) of the class was actively engaged. Engagement was coded
to activities with at least 90% active engagement (approximately 25 or more students for US
History or 29 in AP World History). And high engagement was applied if an activity had 90%
active engagement and at least net 1 positive verbal comments. For example, if an activity had
high observable engagement, two positive comments (such as “I like this”), and only one
negative comment (such as “this is stupid”). Equal numbers of positive and negative comments
about a lesson or task would not meet this criterium.
Of the 35 examples of CRP identified in this study, 16 were given a code to indicate a
level of engagement. That means 45.7% of CRP activities resulted in high levels of observable
engagement. Of that engagement, 37.5% met the interest code criteria, 43.8% were coded as
engagement, and 18.8% were high engagement. The total number of engagement codes per unit
can be seen in Figure 4.5. The average of this engagement data (controlled for number of lessons
in each unit) can be found in Figure 4.6.
Figure 4.5
Occurrences of CRP and Engagement Per Unit

Note. This chart displays the total number of CRP activities and codes indicating engagement for
each unit.
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Figure 4.6
Average Occurrences of CRP and Engagement

Note. This chart displays the average occurrence of CRP and observations of engagement per
lesson in each unit.
Using this data of engagement observed through field notes and reflections, I also wanted
to analyze whether any of the categories of CRP (exchanging, discovering,
discovering/challenging, and challenging) resulted in more engagement according to my
observations. To find this, I looked at the activities by CRP category and counted how many
engagement codes each received. Challenging and discovering/challenging each received three,
discovering earned eight, and exchanging received two (Figure 4.7). Figure 4.8 shows the
distribution of these numbers across the six units.
Figure 4.7
CRP Categories By Observed Engagement
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Note. This chart shows the percentage of observed engagement for each CRP category.
Figure 4.8
Observed Engagement By CRP Category Across Units

Note. This chart shows CRP categories that received an engagement code, organized by unit.
Since this question asks about classroom environment, I also collected data on positive
student interactions. This data was found in my journal entries (Figures 4.4, 4.9, 4.10). It shows
respectful dialogue, collaboration, and teamwork.
Figure 4.9
Journal Entry April 13, 2022
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Note. This image displays a reflective journal entry on positive interactions and teamwork during
a CRP activity.
Figure 4.10
Journal Entry May 13, 2022

Note. This image displays a reflective journal entry on positive interactions during a discussion.

Data for Research Question 2 – How can Universal Design for Learning increase student
achievement through learning accessibility?
To answer this question, I used teacher artifacts (including lesson plans, instructional
materials, and assessments), field notes, and professional observations. As with the data for
research question one, I used thematic analysis (Figure 4.1) to collect, organize, and code this
data set. Using the same six units described in the section above, I looked for use of universal
design for learning (UDL) in my teacher artifacts. I further categorized these examples using the
framework of CAST (2021); by identifying them as either providing multiple means of
representation, engagement, or action-expression. Representation refers to how students are
presented with information. Engagement speaks to the ways students can interact with activities

49
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

and/or their peers to build learning. And action-expression is the methods through which students
can demonstrate their proficiency.
From my data sources, I found 36 occurrences of UDL in my teacher artifacts. Of these
36, 19 were representation (52.8%), 12 were engagement (33.3%), and 5 were action-expression
(13.9%). Where these methods of UDL occur across the six units can be seen in Figure 4.11.
Similar to the data for CRP, I controlled for the variety of lessons per unit by averaging these
numbers. The averages number of UDL occurrence per lesson can be found in Figure 4.12.
Figure 4.11
Occurrence of UDL By Unit

Note. This chart displays the type of UDL and number of times each occurs across the six units.
Figure 4.12
Average UDL Occurrence Per Lesson
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Note. This chart displays the average occurrence of UDL in each lesson across the six units.
I also used field notes and journal entries to identify examples of UDL practices and/or
activities that correlated with a high level of engagement from students. These occurrences of
UDL were coded with one of three identifiers: interest, engagement, or high engagement. These
codes followed the same criteria as outlined in the data analysis for research question one. I
chose to use engagement as a metric for this research question because I hypothesize that
engagement and accessibility are positively correlated.
Examples of journal entries demonstrating the use of UDL can be seen in Figure 4.13 and
4.14. These journals reflect on students engaging with universally designed activities. The March
11th journal (Figure 4.13) recounts a simulation where students could engage with the learning
process through reading primary sources, image analysis, group conversations, and/or speaking
in front of the class. This is an example of multiple means of engagement. The April 6th entry
(Figure 4.14) discusses the use of a non-fiction, graphic novel for learning historical content – an
example of multiple means of representation.
Figure 4.13
Journal Entry March 11, 2022
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Note. This image displays a reflective journal entry on a UDL activity providing multiple means
of engagement.
Figure 4.14
Journal Entry April 6, 2022

Note. This image displays a reflective journal entry on a representation UDL use.
Applied to this data set, there were seven interest codes, 10 engagement codes, and six
high engagement codes attached to UDL activities. This amounts to 23 UDL activities or
practices with high levels of observable engagement. This number compared to the total number
of UDL per unit can be viewed in Figure 4.15. Averaged to control for the number of lessons in
each unit, these values look slightly different (Figure 4.16).
Figure 4.15
Occurrences of UDL and Engagement Per Unit
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Note. This chart displays the total number of UDL and engagement codes assigned to UDL
activities in each unit.
Figure 4.16
Average Occurrences of UDL and Engagement

Note. This chart shows the average occurrence of UDL and engagement codes per lesson across
the six units.
I also analyzed the relationship between the engagement codes and the type of UDL
identified. The UDL category of engagement comprised 47.8% of observed engagement.
Representation contained 34.8% of the engagement codes. Action-expression received 17.4 of
these identifiers. This is visually represented in Figure 4.17.
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Figure 4.17
UDL Categories By Observed Engagement

Note. This chart shows the percentage of observed engagement for each UDL category.
Professional observations of my teaching and reviews of my lesson plans also
demonstrate a use of UDL. In a written comment summarizing my growth as a teacher, my
University Supervisor wrote, “She has created engaging lessons that use a variety of media and
source material for instruction and varied tools for students to demonstrate learning.” This
comment acknowledges the use of multiple means of representation and action-expression.
Further data from professional assessment of my teaching can be seen in the evaluation
form used by Western Oregon University. Using the sections of this form related to UDL,
namely “Materials and Resources,” “Assessments for P-12 Learning,” and “Digital Tools and
Resources” I was able to track my use of UDL as observed by my University Supervisor and
Cooperating Teacher. This assessment is completed at regular intervals throughout the teaching
experience. The form completed in May included the addition of the “Materials and Resources”
category, which is why there is no data for this section in the December or March evaluations
(Figure 4.18).
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To meet expectations of “Materials and Resources” a teacher candidates must use “a
variety of materials and resources” (Western Oregon University [WOU], n.d.). “Assessments for
P-12 Learning” asks candidates to “provide opportunities for [all] learners to illustrate
competence” (WOU, n.d.). Meeting the criteria for “Digital Tools and Resources” requires the
use of relevant digital tools and resources which “engage learners in the demonstration of
knowledge or skills” (WOU, n.d.).
Figure 4.18
UDL Use From Evaluation Form
Materials and Resources Assessment for P-12 Learning Digital Tools and Resources
Dec

1

2

Mar

2

2

2

2

May

3
1 = Emerging

2 = Meets Expectations

3 = Exceeds Expectations

Note. This table displays the scores received on WOU’s teacher candidate evaluation.

Data for Research Question 3 – How can I better engage students in social studies learning?
To answer this final research question, I used teacher artifacts (including lesson plans,
instructional materials, and assessments), field notes, and journal entries. This data set was also
approached with thematic analysis (see Figure 4.1). From this analysis, 10 alternative teaching
practices were identified. These methods included technology integrations (like using online
music playlists or digital choice boards), technology-based activities (such as creating tweets
about presidents or online quiz games), a card game, and simulation. The total number of
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alternative practices in each unit can be seen in Figure 4.19. Controlled for number of lessons,
the average occurrence in each unit can be found in Figure 4.20.
Figure 4.19
Occurrences of Alternative Practices

Note. This chart displays the total number of alternative teaching practices in each unit.
Figure 4.20
Average Occurrence of Alternative Practices

Note. This chart shows the average occurrence of alternative teaching practices per lesson across
the six units.
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As with the previous two research questions, I analyzed this data using codes for
engagement. These codes (classified as interest, engagement, and high engagement) were applied
with the same criteria outlined in the results for research question one. Interest indicated at least
75% active engagement from the class. Engagement was applied to practices with at least 90%
active engagement. And high engagement was reserved for activities with 90% active
engagement and at least a net of one positive comment from students. Using these metrics, I
identified that eight of the 10 (80%) alternative practices resulted in active engagement. The
number of engagement codes in each unit can be seen in Figure 4.21, with the averages
following in Figure 4.22.
Figure 4.21
Observations of Engagement for Alternative Teaching Practices

Note. This chart displays the number of engagement codes applied to alternative activities in
each unit.
Figure 4.22
Average Occurrence of Engagement Codes for Alternate Practices
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Note. This chart shows the average occurrence of engagement codes per lesson across all six
units.
For this question, I also collected data on the time invested in planning and/or creating
materials for these alternative practices. These activities typically required more time and effort
than more traditional methods. This can be seen in journal entries (such as Figure 4.23) and
instructional materials (such as the slides displayed in Figure 4.24 and 4.25).
Figure 4.23
Journal Entry April 12, 2022

Note. This figure shows a journal entry from April, describing the inspiration behind and
preparation for an alternative teaching practice.

Figure 4.24
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Initial Instructions for Simulation

Note. This figure shows a slide displaying one set of instructions for the simulation alternative
practice in the Cold War unit.
Figure 4.25
Additional Instructions for Simulation

Note. This figure shows an additional slide displaying more instructions for the simulation
activity in the Cold War unit.
The interpretation of all this data will be conducted in the next chapter. Before reaching
that point though, I will present two final charts for consideration. Figure 4.26 provides a visual
representation of the average occurrence of each of the three strategies which guided my research
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questions: CRP, UDL, and alternative teaching practices. Similarly, Figure 4.27 combines the
average observations of engagement for each strategy into one graph. These summary graphs
may be of use in later analysis and interpretation.
Figure 4.26
Average Occurrence of Strategies

Note. This chart displays the average occurrence of each strategy per lesson.
Figure 4.27
Average Occurrence of Engagement for Each Strategy

Note. This chart displays the average occurrence of engagement codes per lesson for each
strategy.
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Chapter 5
Discussion
In this study, I examine the high leverage practices of culturally responsive pedagogy
(CRP), universal design for learning (UDL), and alternative teaching practices in order to
determine how they might impact my teaching and my classroom. I asked three research
questions to guide this study. How can culturally responsive pedagogy improve my classroom
learning environment? How can Universal Design for Learning increase student achievement
through learning accessibility? How can I better engage students in social studies learning? In
this chapter, I summarize and interpret the data collected in the pursuit of these answers and
draw conclusions about what can be learned from this endeavor.
The first research question – concerning CRP – was answered using data from teacher
artifacts, field notes, and journal entries. This data initially appeared to show an increase in CRP
activities across the six units. However, once this data was controlled for the variance in lessons
per unit (the “Suffrage” unit had three lessons while the “Civil Rights” unit had 12, etc) it
revealed a decline in average occurrence of CRP activities per lesson. This decline can be seen
when the rate of CRP per lesson in the first three units (Suffrage, Atlantic Slave Trade, and
Holocaust) is compared to the same numbers for the last three units (Cold War, Civil Rights, and
Modern US). The first three all average over 1.5 occurrences of CRP per lesson, while the
subsequent units average between .75 and 1.25 occurrences per lesson (Figure 5.1).
When coded for observed engagement, the data did not follow the same pattern.
Engagement with CRP practices started high in the Suffrage unit, then dropped to zero for the
Atlantic Slave Trade and Holocaust units, then rose for the final three units to about half of the
rate seen in the first unit (Figure 5.1).
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Figure 5.1
Average Occurrences of CRP and Engagement

Note. This chart displays the average occurrence of CRP and observations of engagement per
lesson in each unit.
This data suggests that there is not a correlation between time teaching and/or using CRP
and the occurrence of CRP in lessons or the engagement with CRP activities. There does appear
to be a possible relationship between units about diverse people (Suffrage, Atlantic Slave Trade,
Holocaust, and Civil Rights) and average occurrence of CRP. Engagement with these activities
may show an inverse relationship, with larger gaps between the average occurrence and average
engagement suggesting that it might have been harder for these students to engage with units
about diverse people and experiences. These units also contained the most serious subject
matters, including topics of enslavement, racism, and genocide. As these students are majority
white, these topics may have been unfamiliar and/or uncomfortable with which to engage.
Looking specifically at the types of CRP used during this study, discovering comprised
62.9% of CRP. Discovering/challenging ranked next highest, at 17.1%. Then challenging came
in at 11.4%. And exchanging made up the last 8.6% of these occurrences of CRP. When these
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numbers are compared to how frequently these methods of CRP received engagement codes
(Figure 5.2), it suggests that some applications of CRP may be more engaging than others.
Figure 5.2
CRP Categories By Observed Engagement

Note. This chart shows the percentage of observed engagement for each CRP category.
Despite being 62.9% of the CRP used in the six units, the discovering category only received
50% of the engagement codes. Meanwhile challenging and exchanging – which comprised
11.4% and 8.6% of the total instances of CRP respectively – earned 18.8% and 12.5% of the
codes indicating observed engagement. This suggests that engagement is not a 1:1 ratio with how
often each CRP category is used, and that exchanging and challenging may be more engaging
than discovering.
Though my research question related to CRP asked about improving classroom
environment, I found this difficult to measure with the data I collected. My focus as I observed
and reflected was on student engagement, so that is the data I notated. Though engagement and
my journal reflections on social interactions among students give some insight into the classroom
environment, to fully answer this question would require more and different data.
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At this point, with the data I collected, I would hypothesize that CRP has a positive
impact on classroom environment – as supported by numerous authors (Fitchett et al., 2012;
Khalifa et al., 2016; Nieto & Bode, 2018; Tuncel, 2017). This is supported by engagement data
and journal reflections on peer interactions. However, confirming this theory would require a
larger, future study to collect observations of classroom behaviors, social interactions, and
possibly include students’ evaluations of the class environment over time. Such a study would be
a benefit to the literature regarding CRP.
The second research question – on the topic of UDL – was answered using data from
teacher artifacts, field notes, journal entries, and professional observations. Like the CRP data,
this data set originally appeared to demonstrate an increase in UDL use over the year of study.
This is until the data is averaged to control for the variable of number of lessons in each unit.
Controlled for this variance, the average occurrence of UDL per lesson bounces around the chart
(Figure 5.3).
Figure 5.3
Average UDL Occurrence Per Lesson

Note. This chart displays the average occurrence of UDL in each lesson across the six units.
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This pattern of data provides no clear correlation to content of the units. The steep decline
from Cold War (average UDL occurrence of 2) to Civil Rights (average UDL occurrence of
0.75) might be related to the increase in number of lessons. The Cold War unit contained four
lessons and the Civil Rights unit contained 12 – an increase of threefold. However, this
explanation would not apply to the decrease in UDL occurrence between the Suffrage unit (three
lessons) and the Atlantic Slave Trade unit (two lessons).
UDL engagement followed the average occurrence of UDL more closely than
engagement tied to CRP. Figure 5.4 shows how engagement (in red) mimics the shape of
average occurrence (in blue). The Civil Rights and Modern US units demonstrate the closest
relationship between UDL use and observed engagement. Though these units did not have as
many instances of UDL per lesson (as compared to Holocaust or Cold War units), this suggests
that the implementation of UDL in the latter two units may have been more effective than earlier
examples.
Figure 5.4
Average Occurrences of UDL and Engagement

Note. This chart shows the average occurrence of UDL and engagement codes per lesson across
the six units.
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I also examined the relationship between type of UDL – multiple means of
representation, engagement, or action-expression – and observed engagement. Overall, multiple
means of representation were 52.8% of the UDL implemented. Multiple means of engagement
were 33.3 % of total UDL occurrences. And multiple means of action-expression comprised the
remaining 13.9% of UDL use. However, observed engagement for these types reveal important
results (Figure 5.5).
Figure 5.5
UDL Categories By Observed Engagement

Note. This chart shows the percentage of observed engagement for each UDL category.
Representation only resulted in 34.8% of observed engagement, a significant decrease
from its 52.8% of UDL implemented. Multiple means of engagement earned 47.8% of the
observed engagement codes – an increase of 14.5% from its 33.3% of total UDL. Actionexpression also saw a moderate increase from 13.9% to 17.4%. This suggests that the UDL
categories of engagement and action-expression lead to more observable engagement from
students – perhaps demonstrating that multiple means of engagement is an apt appellation.
As with research question one, I found that the data collected on UDL could have aligned
more clearly to the question posed. Research question two asked: how can Universal Design for
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Learning increase student achievement through learning accessibility? Using observed student
engagement is a useful metric for this question because inaccessible activities would inherently
impede students’ ability to engage. However, additional data such as students’ feedback would
provide a more encompassing look at accessibility, as posed by this question.
My third and final research question looks at alternative teaching practices and was
answered using data from teacher artifacts, field notes, and journal entries. These strategies
occurred less frequently than the other topics of research in this study – with an average
occurrence of 0.34 per lesson across all six units. This can be compared to the average
occurrence of CRP and UDL per lesson across all six units at 1.36 and 1.34 respectively. This
difference is likely due to the time investment required in planning and creating and/or materials
and resources for these alternative teaching practices (Figure 5.6, 5.7, 5.8).
Figure 5.6
Journal Entry April 12, 2022

Note. This figure shows a journal entry from April, describing the inspiration behind and
preparation for an alternative teaching practice.
Figure 5.7
Initial Instructions for Simulation
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Note. This figure shows a slide displaying one set of instructions for the simulation alternative
practice in the Cold War unit.
Figure 5.8
Additional Instructions for Simulation

Note. This figure shows an additional slide displaying more instructions for the simulation
activity in the Cold War unit.

Alternative teaching practices were also analyzed with observed engagement codes.
Alternative teaching practices had the highest percentage of activities with observed engagement
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– 80% of these activities resulted in observable engagement (Figure 5.9 and 5.10). This suggests
a correlation between alternative teaching practices and high levels of engagement.
Figure 5. 9
Occurrences of Alternative Practices

Note. This chart displays the total number of alternative teaching practices in each unit.
Figure 5.10
Observations of Engagement for Alternative Teaching Practices

Note. This chart displays the number of engagement codes applied to alternative activities in
each unit.
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Interpretation
The data from this study present patterns worth discussing. First, this data shows that
units with more lessons (Civil Rights and Modern US) have less CRP and UDL practices per
lesson on average. This suggests a relationship between the time available to plan lessons and the
ability to imbed CRP and UDL into daily learning. One implication of this finding might be that
educators are more effective when given more time to plan lessons and create materials. As these
integrations may be unfamiliar to some educators, more time for teachers to research and
practice these strategies could improve student engagement and learning.
Another significant pattern is the disparity between average occurrence of and average
engagement with CRP activities in the Atlantic Slave Trade and Holocaust units. These units
covered the most serious subject matter of the six units. This leads me to believe that either these
units were more challenging for students to engage with, or that engagement with this serious
content may look different than engagement with other material and topics.
The data also suggests that some categories and/or methods within these practices are
more engaging than others. Though they occurred less frequently, multiple means of engagement
and multiple means of action-expression resulted in more than half of the observed engagement
for UDL activities. The CRP categories of exchanging and challenging resulted in a similar, if
more modest, increase in observed engagement.
An additional point of interest in the data is the small difference between average
occurrence of and engagement with UDL in the Civil Rights and Modern US units. This suggests
that the UDL methods used in those units may have been more effective at engaging students.
This may indicate growth in my ability to select and plan UDL activities that fit well with my
students.
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Finally, it should be noted that this data displays an overall commitment to using CRP,
UDL, and alternative teaching practice to enhance learning and engagement. From my earliest
teaching in the Suffrage unit to teaching full time in the Civil Rights and Modern US units, these
strategies were implemented regularly. Though the averages shifted across the units, the data
demonstrates a pattern that, if applied to a longer career in education, would show consistent use
of these valuable practices (Figure 5.4).

Limitations
It should be noted that there are limitations to this research. Some limitations can be
observed in the type and frequency of data. Professional observations occurred once every
couple of weeks and did not consistently overlap with day-to-day teaching. Journal entries were
not recorded daily. Additionally, as this is an action research project studying myself and my
teaching, much of my data is reliant on my observations and reflections which are inherently
subjective. As a sample size of one, any conclusions should be limited to an example of one
possible experience with these strategies and not a case study for broader use.

Implementing Findings
To implement these findings, I will continue to use these strategies to promote student
engagement and achievement. I will focus on incorporating the categories from within these
practices that resulted in higher engagement, such as exchanging and challenging for CRP and
multiple means of engagement and multiple means of action-expression for UDL. I will also
continue to use alternative practices in my teaching and strive to implement them at a higher
average rate. I will also share this work and examples of my use of CRP, UDL, and alternative
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teaching practices to encourage my colleagues and school to implement these strategies more
widely.

Conclusion
To close, I offer Figure 5.11 for consideration. When I look at this chart, I see the
optimism and struggle of a new teacher. I see a visual representation of a metaphorical learning
curve that new educators face. The most hopeful conclusion that can be drawn – and that I will
carry into my years of service – is the determination to keep going in the face of challenges. As
this year and study progressed, my responsibilities for planning and teaching grew, yet my
resolve to use these high leverage practices did not yield. Though my lessons and strategies did
not always result in the engagement I desired, I soldiered on – keeping faith in the researchers
who came before me and proved the worthiness of these lofty goals.
Figure 5.11
Average Occurrence of Strategies

Note. This chart displays the average occurrence of each strategy per lesson.
I am a better educator for having researched, implemented, and reflected on these
practices and my use of them. My original four pillars of education – knowledge, collaboration,
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equity, and compassion – have been strengthened by this process. My knowledge about these
techniques and teaching in general has grown leaps and bounds. Using this new knowledge, I
have analyzed data to draw conclusions that will guide my future practice. Collaboration has
been and will continue to be essential. I will need to collaborate with my students and their
families to successfully implement the culturally responsive curriculum they deserve. With
limited time to plan and prepare lessons, collaborating with fellow teachers will allow us to
implement new high leverage practices with more ease.
This project has reaffirmed my commitment to equity. The interest and joy I observed in
my students when we use culturally responsive pedagogy, or universally designed activities, or
alternative practices demonstrated the power of equity in teaching. These strategies provided
opportunities for students to succeed. They provided opportunities for students’ voices to be
heard. Equity improves education outcomes.
Finally, my compassion has grown. I feel compassion for my students – who worked
extremely hard to learn and grow, compassion for my colleagues – who worked just as diligently
to help students find their success, and compassion for myself. Attempting to adopt three new
strategies during my student teaching placement was no small task. I put so much of my time and
passion and effort into my teaching and this project. Yet my results – though promising – were
not as conclusive as I had hoped. So, I am saving some compassion for myself – to serve as a
reminder to be proud of what I have accomplished and what is to come. I hope my fellow
educators will do the same. Do your best, be kind to yourself, keep learning, and then try again.

73
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

References
Alongi, M. D., Heddy, B. C., & Sinatra, G. M. (2016). Real-World Engagement with
Controversial Issues in History and Social Studies: Teaching for Transformative
Experiences and Conceptual Change. Journal of Social Science Education, 15(2), 26–41.

Barnes, M. (2013). Role reversal: Achieving uncommonly excellent results in the studentcentered classroom. ASCD.

Barnes, M. (2015). Assessment 3.0: Throw out your grade book and inspire learning. Corwin, a
SAGE Company.

Bilton, R., Jackson, A., & Hymer, B. (2017). Cooperation, conflict and control: PARENT–
TEACHER relationships in an English secondary school. Educational Review, 70(4), 510–
526. https://doi.org/10.1080/00131911.2017.1410107

Blakemore, E. (2021, July 9). A century of trauma at U.S. boarding schools for Native American
children. National Geographic. https://www.nationalgeographic.com/history/article/acentury-of-trauma-at-boarding-schools-for-native-american-children-in-the-united-states.

Blum, S. D. (Ed.). (2020). Ungrading: Why rating students undermines learning (and what to do
instead). West Virginia University Press.
Børhaug, K., & Borgund, S. (2018). Student Motivation for Social Studies -- Existential
Exploration or Critical Engagement. Journal of Social Science Education, 17(4), 102–
115.
Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative research in
psychology, 3(2), 77-101.

74
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

Brown, T. & Nance, S. (2015) Looking Beyond the Textbook: Multimodal Intertextuality in a
Secondary Social Studies Classroom. International Society for the Social Studies Annual
Conference Proceedings, 2015(1), 19-26.
Buijs, M., & Admiraal, W. (2013). Homework Assignments to Enhance Student Engagement in
Secondary Education. European Journal of Psychology of Education, 28(3), 767–779.
Capp, M. J. (2017). The effectiveness of universal design for learning: a meta-analysis of
literature between 2013 and 2016. International Journal of Inclusive Education, 21(8),
791–807. https://doi.org/10.1080/13603116.2017.1325074
Capp, M. J. (2020). Teacher Confidence to Implement the Principles, Guidelines, and
Checkpoints of Universal Design for Learning. International Journal of Inclusive
Education, 24(7), 706–720.
CAST. (2021, April 20). About universal design for learning. Retrieved December 9, 2021, from
https://www.cast.org/impact/universal-design-for-learning-udl.
Chapman, A. L., & Marich, H. (2020). Using Twitter for Civic Education in K-12 Classrooms.
TechTrends, 65(1), 51–61. https://doi.org/10.1007/s11528-020-00542-z

Chu, G. (2020). A Point-less Classroom: A Math Teacher's Ironic Choice in Not Calculating
Grades. In S. D. Blum (Ed.), Ungrading: Why rating students undermines learning (and
what to do instead) (pp. 161–170). essay, West Virginia University Press.
Davis, B. (2009). Inventions of teaching: a genealogy. Routledge.
DuFour, R. (2004, May 1). What Is a “Professional Learning Community”? ASCD.
https://www.ascd.org/el/articles/what-is-a-professional-learning-community.

75
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

Eakins, Sheldon (Host). (2019, May 13). Universal Design for Learning with Dr. Martha RyanToye (75) [Audio podcast episode]. In Leading Equity. Leading Equity Center.
https://www.leadingequitycenter.com/75
Evans, L. M., Turner, C. R., & Allen, K. R. (2020). “Good Teachers” with “Good Intentions”:
Misappropriations of Culturally Responsive Pedagogy. Journal of Urban Learning,
Teaching, and Research, 15(1), 51–73.
Films Media Group. (2000). A struggle for educational equality: 1950-1980. Films On Demand.
https://fod.infobase.com/PortalPlaylists.aspx?wID=98723&xtid=11764.
Films Media Group. (2000). As American as public school: 1900-1950. Films On Demand.
https://fod.infobase.com/PortalPlaylists.aspx?wID=98723&xtid=11763.
Films Media Group. (2000). The bottom line in education: 1980 to the present. Films On
Demand. https://fod.infobase.com/PortalPlaylists.aspx?wID=98723&xtid=11765.
Films Media Group. (2000). The common school: 1770-1890. Films On Demand.
https://fod.infobase.com/PortalPlaylists.aspx?wID=98723&xtid=11762.
Finnegan, L. A., Miller, K. M., Randolph, K. M., & Bielskus-Barone, K. D. (2019). Supporting
Student Knowledge Using Formative Assessment and Universal Design for Learning
Expression. Journal of Special Education Apprenticeship, 8(2).
Fitchett, P. G., Starker, T. V., & Salyers, B. (2012). Examining Culturally Responsive Teaching
Self-Efficacy in a Preservice Social Studies Education Course. Urban Education, 47(3),
585–611. https://doi.org/10.1177/0042085912436568
Gay, G. (1994). Coming of age ethnically: Teaching adolescents of color. Theory Into Practice,
33(3), 149. https://doi-org.ezproxy.wou.edu/10.1080/00405849409543633

76
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

Gay, G., & Kirkland, K. (2003). Developing Cultural Critical Consciousness and Self-Reflection
in Preservice Teacher Education. Theory Into Practice, 42(3), 181–187.
http://www.jstor.org/stable/1477418
Girard, C., Ecalle, J., & Magnan, A. (2013). Serious games as new educational tools: how
effective are they? A meta-analysis of recent studies. Journal of Computer Assisted
Learning, 29(3), 207–219. https://doi.org/10.1111/j.1365-2729.2012.00489.x
Hammond, Z. (2015). Culturally responsive teaching and the brain : promoting authentic
engagement and rigor among culturally and linguistically diverse students. Corwin, a
SAGE Company.
Hammond, Z. (2020). Looking at SoLD through an equity lens: Will the science of learning and
development be used to advance critical pedagogy or will it be used to maintain inequity
by design? Applied Developmental Science, 24(2), 151–158.
https://doi.org/10.1080/10888691.2019.1609733
Hammond, Z. (2021). Liberatory Education: Integrating the Science of Learning and Culturally
Responsive Practice. American Educator, 45(2), 4.
Hoffmann, M. M., & Ramirez, A. Y. (2018). Students’ Attitudes toward Teacher Use of
Technology in Classrooms. Multicultural Education, 25(2), 51–56.
Jang, H., Reeve, J., & Deci, E. L. (2010). Engaging students in learning activities: It is not
autonomy support or structure but autonomy support and structure. Journal of
Educational Psychology, 102(3), 588–600. https://doiorg.ezproxy.wou.edu/10.1037/a0019682

77
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

Katz, J. (2013). The Three Block Model of Universal Design for Learning (UDL): Engaging
students in inclusive education. Canadian Journal of Education / Revue Canadienne de
l’éducation, 36(1), 153–194. http://www.jstor.org/stable/canajeducrevucan.36.1.153
Katz, J., & Sokal, L. (2016). Universal Design for Learning as a Bridge to Inclusion: A
Qualitative Report of Student Voices. International Journal of Whole Schooling, 12(2),
36–63.
Kayser, A. A., Kayser, B., Holmstrom, L., & Brazil Keys, B. L. (2021). "We Appreciate What
You Are Doing, But You Are Doing It Wrong": Two Schools Address School-Family
Tensions Through Culturally Responsive Family Partnerships. Taboo (New York,
N.Y.), 20(2), 9–27.
Khalifa, M. A., Gooden, M. A., & Davis, J. E. (2016). Culturally Responsive School Leadership:
A Synthesis of the Literature. Review of Educational Research, 86(4), 1272–1311.
https://doi.org/10.3102/0034654316630383
Kieran, L., & Anderson, C. (2019). Connecting Universal Design for Learning With Culturally
Responsive Teaching. Education and Urban Society, 51(9), 1202–1216.
https://doi.org/10.1177/0013124518785012
Kozol, J. (2005). Still Separate, Still Unequal: America's Educational Apartheid. Harper's
Magazine, 311(1864).
Ladson-Billings, G. (1994). The dreamkeepers successful teachers of African American children.
Jossey-Bass Publishers.

78
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

Ladson-Billings, G. (2021). Three Decades of Culturally Relevant, Responsive, & Sustaining
Pedagogy: What Lies Ahead? Educational Forum, 85(4), 351–354. https://doiorg.ezproxy.wou.edu/10.1080/00131725.2021.1957632
Lamb, A. (2020). Labs, Stations, and Studios: A Dozen Spaces to Explore Social Studies
Themes. Teacher Librarian, 47(5), 58–62.
Levy, S. A. (2017). How Students Navigate the Construction of Heritage Narratives. Theory &
Research in Social Education, 45(2), 157–188. https://doiorg.ezproxy.wou.edu/10.1080/00933104.2016.1240636
Manaseri, H. M., Roberts, K. D., & Takahashi, K. (2018). Leadership for All Learners in the 21st
Century: The Case for Universal Design for Learning. AERA Online Paper Repository.
Martell, C. C., & Hashimoto-Martell, E. A. (2011). Throwing out the History Textbook:
Changing Social Studies Texts and the Impact on Students. Online Submission.
Martell, C. C., & Stevens, K. M. (2019). Culturally sustaining social studies teachers:
Understanding models of practice. Teaching & Teacher Education, 86, N.PAG.
https://doi-org.ezproxy.wou.edu/10.1016/j.tate.2019.102897
McCarty, T. L., & Brayboy, B. M. J. (2021). Culturally Responsive, Sustaining, and Revitalizing
Pedagogies: Perspectives from Native American Education. Educational Forum, 85(4),
429–443. https://doi-org.ezproxy.wou.edu/10.1080/00131725.2021.1957642
Mitsoni, F. (2006). ‘I get bored when we don’t have the opportunity to say our opinion’: learning
about teaching from students. Educational Review, 58(2) 159-170.
Mueller Worster, A., & Rohde, L. (2020). A Transdisciplinary Approach to Teacher Preparation:
Providing Equitable Access for All Students to Learn Social Studies Content, Skills, and

79
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

Processes. The Social Studies, 111(4), 205–218.
https://doi.org/10.1080/00377996.2020.1736489

Myende, P. E., & Nhlumayo, B. S. (2020). Enhancing parent–teacher collaboration in rural
schools: Parents’ voices and implications for schools. International Journal of Leadership
in Education, 1–25. https://doi.org/10.1080/13603124.2020.1731764

National Archives and Records Administration. (n.d.). Founders online: Thomas Jefferson's bill
for establishing a system of public ed ... National Archives and Records Administration.
Retrieved January 16, 2022, from https://founders.archives.gov/documents/Jefferson/0312-02-0095
Nieto, S., & Bode, Patty. (2018). Affirming diversity : the sociopolitical context of multicultural
education (7th edition.). Pearson.

Oregon Department of Education. (n.d.). Individuals with disabilities education act (idea) policy.
Oregon Department of Education: Individuals with Disabilities Education Act (IDEA)
Policy: Rules & Policies: State of Oregon. https://www.oregon.gov/ode/rules-andpolicies/Pages/IDEA-Policy.aspx.

Oregon Department of Education. (n.d.). Senate bill 13: Tribal History/Shared History. Oregon
Department of Education: Senate Bill 13: Tribal History/Shared History: American
Indian/Alaska Native Education: State of Oregon. https://www.oregon.gov/ode/studentsand-family/equity/NativeAmericanEducation/Pages/Senate-Bill-13-Tribal-HistorySharedHistory.aspx.
Ormrod, J. E. (2019). Human Learning. Pearson.

80
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

Padak, N., & Padak, G. (1994). Guidelines for planning action research projects. Research to
Practice. OLRC
Pagnotti, J., & Russell, W. B., III. (2012). Using Civilization IV to Engage Students in World
History Content. Social Studies, 103(1), 39–48.
Paris, D. (2012). Culturally Sustaining Pedagogy: A Needed Change in Stance, Terminology,
and Practice. Educational Researcher, 41(3), 93–97.
https://doi.org/10.3102/0013189X12441244
Pearson, M. (2015). Modeling Universal Design for Learning Techniques to Support
Multicultural Education for Pre-Service Secondary Educators. Multicultural Education,
22(3–4), 27–34.
Perrotta, K. (2019). Bringing History to Life: A Study on the Implementation of an Oral History
Research Project as a High-Impact Practice in Undergraduate History Courses. Social
Studies, 110(6), 267–280.
Rebora, A. (2021). Zaretta Hammond on Equity and Student Engagement. Educational
Leadership, 79(4), 14–18.
Rose, R., & Shevlin, M. (2010). Count me in: Ideas for actively engaging students in inclusive
classrooms. Jessica Kingsley Publishers.
Scott, L., Bruno, L., Gokita, T., & Thoma, C. A. (2019). Teacher candidates’ abilities to develop
universal design for learning and universal design for transition lesson plans.
International Journal of Inclusive Education, 1–15.
https://doi.org/10.1080/13603116.2019.1651910

81
USING CRP, UDL, AND ALTERNATIVE TEACHING PRACTICES

Smith Canter, L. L., King, L. H., Williams, J. B., Metcalf, D., & Rhys Myrick Potts, K. (2017).
Evaluating Pedagogy and Practice of Universal Design for Learning in Public Schools.
Exceptionality Education International, 27(1), 1–16.
Spooner, F., Baker, J. N., Harris, A. A., Ahlgrim-Delzell, L., & Browder, D. M. (2007). Effects
of Training in Universal Design for Learning on Lesson Plan Development. Remedial
and Special Education, 28(2), 108–116. https://doi.org/10.1177/07419325070280020101
Tomlinson, C. A., & Moon, T. R. (2013). Assessment and student success in a differentiated
classroom.
Tuncel, G. (2017). Improving the Cultural Responsiveness of Prospective Social Studies
Teachers: An Action Research. Educational Sciences: Theory and Practice, 17(4), 1317–
1344.

Yosso, T. J. (2005). Whose culture has capital? A critical race theory discussion of community
cultural wealth. Race Ethnicity and Education, 8(1), 69–91.
https://doi.org/10.1080/1361332052000341006

